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Influence of Scheme Instruction on
Reading Abilities Inference Abilities and Self- Efficiency
among Grade 4and Grade 5 Students

Abstract With 160 Ss selected from grade 4 to grade 5 in primary school of Yi Fu, Song Yuan City, the
study aimed to investigate the influence of schema instruction on self— efficiency, inference abilities and
reading abilites of Ss. Results indicated: ( 1) Scheme instruction was better than the normal teaching
method, which improved subjects reading abilities significantly. ( 2) The scheme instruction was more
helpful in grade 5 students’ inference abilities. ( 3) Scheme irstruction improved students’ self— efficien-
cy significantly .
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The Influence of Awareness of Isomorphic Problems
and Students’ Cognitive Style on Geometry
Problem- solving Transfer

Abstract The relation between middle school students’ cognitive style and their geometry achievement,
and the awareness of the related isomorphic problems on geometry problem— solving transfer had been ex-
amined in the experimental research. Results suggested that during the process of geometry problem solv-
ing, the level of the awareness of the related isomorphic problems was one of the major factors that influ-
enced the problem— solving transfer no matter what kind of cognitive style the students had. The relation
between middle school students’ cognitive— style and their geometry achievement was positivly correlat
ed.
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