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tiorr keeping affected by similar structure and content. It
was proved that structure similarity significantly prompted
the transfer of the target text’ s main informatior keepr
ing, not the detailed information while the content simr
larity significantly prompted both the main and the de
tailed information.

Key words: reading, content, structure, main infor

mation, detailed information.

A METHOD FOR THE STUDY OF HIGHER
IMPLICIT COGNITIVE PROCESS
Du Jianz heng
( Institute of Psychology, Chmese Academy of Scien ce)
Yang Zhiliang
(Psychology Department, Eas China Normal University)

T his paper theoretically demonstrates the probability
of applying the process dissociation procedure to the study
of higher implicit cognitive process, and verifies its practk
cality with experiments of implicit learning. Furthermore,
the author makes a design of applying the process dissocia
tion procedure to the study of the other higher implicit
cognitive process.

Key words: process dissociation procedure, implicit
learning, higherimplicit cognitive process, multt process
dissociation procedure.

PEOPLE S CONCEPTIONS OF THE MEN
TAL HEALTH OF PUPILS

Li Ling, Miao Xiaochun

(Department of Psychology, East China Normal U niversity)
This study investigated the criterions w hich teachers

and parents based themselves on when they made their

decision about whether a pupil was mentally heathy or

not. It was found through factor analysis that there were

four important factors for parents: symptoms of

»

schizophrenia and neurosis”, ” morality ( positive) 7,
personality(positive)” and ” circularity” as well as five inr
portant factors for teachers: ” symptoms of schizophrenr

»

sy s
a’, neurosis ,

> standards of good student”, ” personality
(negative)” and ”morality ( negative) ” . The public rec
ognized clearly the relationship among feeling, will, per
sonality, social adaptation and mental health. But they
seemed one sided and vague about the relationship among
cognition, morality, physical symptoms and mental
health. The criterions were also affected deeply by the
traditional stereotype of ” good student” .
Key words: conceptions of mental health, pupil.

ERROR AT WORK: CONCEPTUALIZATION
AND MANAGEMENT

Hong Zigiang, Wang Zhongming

( College of Management, Zhejiang Universiy )

In Study 1 the Chinese conceptualization of error at
work was examined. Study 2 focused on identifying the
construct of error orientation supporting error manage
ment. The results showed that error was a goat directed

behavior;  that, error orientation comprised error, mastery,

error covering up, stress from error, and error anticipa
tion; and that the managerial level in an organization and
education had significant effects on error orientation.

Key words: error, error management, stress.

A STUDY OF MIDDLE SCHOOL STUDENTS
READING ABILITY STRUCIURE ANDITS
DEVELOPMENT (CHARA CTERISTICS

Duan Huif en

(Shanghai A cademy of Educational Sciences)
Jiang Zicheng, Mei Weiguo

( Shanghai No. 8 Middle School)

Three kinds of middle schools were chosen for the
experiment: municipal or dstrict key middle schools, or
dinary senior middle schools and junior middle schools.
4187 students from junior 1 to senior 3 were chosen as the
subjects. The result t hrough data analysis showed that re-
lated to their reading ability structure were the external
and internal decoding of words, collocation of words, dis
crimination of meanings and expressions, recognition of
sentence patterns, understanding of the meaning of sen-
tences, understanding and applying of words and sentences
in different registers and mastery of grammar in terms of
words, phrases and sentences; and abilities to sum up, de-
duce, organize, cohere, select, and language feeling in
terms of passages. Although different in the effect of
reading ability factors from grade to grade, they shared a
common developmental law. On the basis of the research
some proposals were put forward concerning the improve-
ment of teaching middle school English reading.

Key words: English reading, the structure of ability,
factors analysis, development characteristics.
GENDER DIFFEREN CES OF THE COMPETF
TIVE REWARD STRUCTURE AND THE VA-
LENCE OF OUTCOME ON (HILDREN’ S
ACHIEVEMENT ATTRIBUTIONS
Zhang Xuemin
( Department of Psychology, Beiing Normal University)
Guo Dgun
(Department of Education, Capital Nomal University)
LiLing
( Beijing Material Institute)

This research examined how success and failure out-
come under competitive and noncompetitive reward struc
tures influenced children’ s achievement attributions in
terms of genders. The subjects were fiftlr grade students (
n= 74, 36 boys, 38 girls ) and solved a set of achiever
ment related puzzles, working in pairs with one success
and one failure at the puzzles. The results showed several
gender differences in ability and luck attributions under
competitive and noncompetitive rew ard structures. Boys
trended to attribute their achievement outcome to ability
under the competitive reward structure. Girls trended to
attribute their achievement outcomes to ot her aspects ex-

cept- luck under the noncompetitive reward structure w hile



