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Abgract This sudy examined the dfference of characteriticsof mentd hedth between the children with LD and children without LD. The
aubjects were 83 children from grades 3 5. The resutsindcated that there were dgnificant group dfferencesin the tes of characterigtics of
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The Bfects of Exemplar Quantity on Implicit Sequence Learning
Fu Qiuf angl‘z, Fu Xiadan®
(* Sate Key Laboratory of Brain and Cogritive Sdence, Ingtitute of Psychology , Chinese Academy of Sdences, Bdjing, 100101)
(? Graduate School , Chinese Academy of Sdences, Beijing, 100039)

Abgract  This sudy adopted the paradigm of sequence learning and used different exenplar quantities to test the efectsof exemplar quantity
oninmplidt sequence learning. The purpose was to explore the role of cnstousness in learning and what the subjects acquired in inpliat s
quence learning. Thefindngsindcated that in implidt sequence learning, (a) the suljects coud encode exenplars and induct abstract rues;
(b) what the subjects acquired was influenced by exemplar quantity , and the subjects could acouire more exemple based and rue based knowl-
edge when exemplar quantity was smdler ; and (c) exenplar quantity irfluenced the subjects constious knowledge , and the suljects coud ac-
quire me cnsious knowledge only when exermplar quantity wasfour in the present study.
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