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Abstract Two experiments were made to research the resource distribution of attention in the process of prospective memory pick-up
in this study. The purpose of the research was to explore the influence of the difference of the background on the testees in the course
of trying to complete the mission of prospective memory in some backgrounds with different degrees of difficulty. The result reveals
that the control of the testees’s attention distribution from bottom to top through changing the background difficulty will remarkably
affect the mission of prospective memory and the effect of the process, an indication that there is an attention process in an early
process of the prospective memory misson.
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The Effects of Achievement Concealment on the Self-monitoring of

Adolescents with Learning Disabilities
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Abstract Through the experiment situation of individual interview with unfamiliar authorities wee examined the characteristics of the
self-monitoring of adolescents with learning disabilities (LD) the characteristics of academic achievement information. The results
showed that LD adolescents had more self-monitoring when the academic achievements could be concealed. Moreover, the two
subscales of state self-monitoring were affected by the interview sdifferently. With respect to outward focusing, the score of LD
adolescents was higher than that of NLD adolescents, that is, no matter whether the academic achievement could be concealed or not,
LD adolescents were more likely to pay attention to the situation and tailor the self-representing behaviors. On the other hand, as for
inward focusing, LD adolescents who concealed the academic achievement were more likely to suppress their real feelings and take the
inner conditions as cues to amend their self-expressive behaviors.
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