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trained children were greater than those in the control
group. In addition, these changes occured between
groups rather than between pre— and post—one time
of meditation. The results suggested that the MMN
was probably more sensitive than P300 as a electro-
physiological index on assessing some aspects of nor-
mal brain cognitive functioning in the present experi-
mental condition. The effect of the musical meditation
training on MMN was a long—term result rather than
a short —term one.
Key words: mismatch negativity, P300, musical
meditation, children.
THE INFLUENCE OF THE FEATURES OF
INFORMATION ON IMPLICIT SO-
CIALIMPRESSION
Zhou Aibao
(The Institute of Psychology. Academy of Educational Sci-
ence, NorthwestNormal University. Lanzhou)
This article investigated the influence of the fea-
tures of information on social impression. A scale of
social implicit impressionwith six dimensions was con-
structed through the method of semantic differentia-
tion. The subjects were given natural information and
seven categories of social information. We explored
the role of sex features of evaluators and evaluatees
during the formation of social impression. They were
arranged as a mixed design of 2 * 2 x 8. Meanwhile.
explicit attitudes towards gender were measured. The
results showed that the social impression of the evalu-
atees were different with sex characteristics. When the
description of individual wisdom, social status, and
qualities were negated. all the male and female sub-
jects were found to have the tendency of *
goodmanism” and no difference from the explicit atti-
tudes. Besides, the adoption of the method of seman-
tic differentiation was discussed, when it was used for
measuring implicit social impression.
Key words: the method of semantic differential,
the features ofinformation, implicit social impression .
explicit gender attitude.
A SURVEY OF SHANGHAI MIDDLE
SCHOOL TEACHERS' MENTALITY OF
AND ATTITUDE TOWARDS CONTINUING
EDUCATION
Zang Weiyong
{Psychology Department, East China Normal University)
Questionaires were used to study Shanghai middle
school teachers’ mentality of and attitudes towards

continuing education. It was found that most teachers
had positive attitudes. As continuing education would
help them to renew and accumulate their knowledge
and improve their teaching quality. they were usually
happy to learn and could persist in continuing educa-
tion even if they were sometimes in bad mood. They
took notes in class and hoped the teachers would give
them more lectures but fewer tests. As for assess-
ment, they prefered open — book examinations to
closed examinations. If a closed examination was
used, they hoped that the teachers could limit the test-
ing content in the review. They had relatively high self
—evaluation on their attention, memory and compre-
hension. Their learning motivation was to acquire new
knowledge and to improve their teaching quality.

Key words: mood and attitude . teachers’ continu-
ing education, self —evaluation, motivation.
THE INFLUENCES OF COGNITIVE SCI-
ENCE ON THE STUDY OF TEXT COMPRE-
HENSION
Wang Suiping, He Hianyou, Guo Shubin, Mo
Let
(Department of Psychology, South china Normal University)

Taking the information processing method as its
basic paradigm. cognitive science has greatly influ-
enced the field of reading comprehension. In this pa-
per, after sketching the historical progression in this
field, we summarized the major contributions of cogni-
tive research on text reading comprehension . then ana-
lyzed and identified the most promising topics for fu-
ture research.

Key words: cognitive science. text reading com-
prehension, psychologyof reading.
RESEARCHES ON THE ACQUISITION OF
COGNITIVE SKILLS BASED ON LEARN-
ING FROMEXAMPLES
Tian Xuehong, Li yifei

(Institute of Psychology . Chinese Academy of Sciences)

Researches on the acquisition of cognitive skills
based on learningfrom examples were reported in this
paper. Included were the processesof learning from
examples, the factors which affected the acquisition
ofcognitive skills, the practice and transfer in the
course ofacquisition of cognitive skills and the future
of the studies of theacquisition of cognitive skills.

Key Words: learning from examples, acquisition
of cognitive skills.



